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Abstract 
This study aims to identify possible correlations that might exist between job satisfaction and motivation of teachers teaching career. 
It is an empirical research without experimental manipulation, conducted in the 2012-2013 school year, on a sample of 150 subjects, 
teachers from different schools in Galati, Romania. The partial results obtained show the lack of the correlation between motivation 
and job satisfaction. In general, teachers require a high initial level of motivation, but in time, job satisfaction tends to decline. We 
can say that the relationship between motivation and job satisfaction is reversed. The teachers have certain professional expectations, 
but if these expectations are not achieved, the job satisfaction decreases. 
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1. Introduction 
Job motivation and satisfaction represent very important aspects, both for psychologists and educationalists, who 
attempt to explain the motives which support them, but also for the people involved in the management of any type of 
organisation: economic, financial, social, etc. In the case of school organisations, the analysis of the motivational 
aspects and professional satisfaction provides the possibility to clarify the teaching staff’s behavioural and attitudinal 
aspects in various stages of their professional life. A thorough analysis of the literature in the field underlines the fact 
that both motivation and job satisfaction are dynamic components, in a continuous transformation, determined by a 
series of variables, such as: age, profession, expertise, financial aspects, job stress, but also by cultural variables 
(Anghelache, V., 2013).  
Generally speaking, motivation is an internal condition of human activity, the totality of the needs and rationales 
which trigger, support, and adjust human activity. In this respect, Herzberg, F. I. (1966) identifies two categories of 
factors which affect the motivational level of an individual: a) maintenance factors (“hygienic”): wage, interpersonal 
relations, work conditions, etc. and b) motivational factors: achievements, acknowledgement of merits, possibilities for 
personal development, etc.  In the teaching activity, as in any other field, the teaching staff’s motivation is influenced 
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by these factors. Herzberg’s theory is also supported by the research conducted by Freeman (1992) or Moran et al. 
(2001), who identify three types of rationales supporting the didactic career: a) extrinsic: wage, the chance for longer 
holidays; b) intrinsic – interest in the field, personal experience, intellectual fulfilment, etc., c) altruistic, related to the 
desire to help in the development and improvement of an individual. As one may easily notice, the earnings rationale is 
mentioned in many studies. 
Among the extrinsic reasons which support the motivation for the teaching career, the studies of Forneck et al. 
(2000) and Gonik et al. (2000) list: the support of managers and parents, the autonomy in carrying out the activities, the 
school climate, etc. The dynamics of teaching career motivation is also brought in discussion by the research conducted 
by Day et al. (2006), who assert that it increases with the acquisition of job expertise, but decreases when the individual 
gets closer to retirement. 
 As far as job satisfaction is concerned, most experts define it in light of affective motives. Thus, George et al. 
(2008) claim that the individuals’ feelings and beliefs towards their workplace influence the level of job satisfaction to a 
great extent. Moreover, people can change their workplace depending on the level of job satisfaction. Along the same 
lines, Davis et al. (1985) define job satisfaction as an ensemble of positive or negative feelings, which the employees 
have towards their work, also in relation to the level of satisfaction of their needs and expectations. 
To Mullins (2005), job satisfaction is an attitude, an internal state of the individual, which may associated with 
personal achievements. Spector (1997) maintains that job satisfaction depends on the individual’s degree of valorisation 
in an institution, but also that it affects the effectiveness of the employees’ activity, or may determine organisational 
changes. 
Virtually, there is a relation of reciprocity between motivation and job satisfaction: the former should trigger the 
latter. In turn, satisfaction may be regarded as the motor of job motivation. Along these lines, we agree with the “theory 
of equity”, outlined by J.S. Adams (1965, as cited in Drafke and Kossen, 1998: 288). Adams maintains that the job 
satisfaction level is in close connexion with equitable/inequitable distribution of resources or rewards. As such, 
motivation is the result of the ratio between the individual’s investment at the workplace (e.g., time, effort, 
competences, tolerance, enthusiasm, loyalty, etc.) and the benefits s/he obtains (e.g. wage safety, recognition, 
reputation, accomplishment, etc.). 
2. Research Design  
2.1. Objectives and hypotheses  
Capitalising the research in the field, as well as the results obtained in our previously conducted studies, this research 
has the following aims: 
a) to highlight the level of motivation and job satisfaction for the teaching staff; 
b) to establish the relation between the level of motivation, job satisfaction and teachers’ seniority in education; 
c) to determine the relation between the motivation in choosing a teaching career and the level of job satisfaction for 
teachers. 
We have, accordingly, established the following working hypotheses: 
1. There are significant differences depending on seniority in education in what the teachers’ motivation is 
concerned; 
2. The level of teachers’ job satisfaction depends on their seniority in education; 
3. The teachers’ motivation is in correlation with their job satisfaction. 
2.2. Subjects 
The research has been conducted on a sample of 150 teachers of various specializations, employed as teachers for 
primary education or teachers for secondary education in various schools of Galati, Romania. The mean age of the 
subjects is 38 years. The mean of their seniority in education is of 15 years. According to the seniority in education 
variable, the subjects sample consists of 85 teachers with seniority up to 15 years and 65 teachers whose seniority in 
education is more than 15 years. At the same time, 99% of the subjects are also students of various faculties at 
“Dunărea de Jos” University of Galati. 
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2.3. Instruments 
In order to measure the level of motivation for the subjects, but also their level of job satisfaction, we have applied 
two questionnaires: a) the questionnaire “Motivation for a teaching career” (which we have compiled). It consists of 48 
items; and its Cronbach-Alpha coefficient is of .79; b) the standardised questionnaire “Job satisfaction” (author: T. 
Constantin). It consists of 32 items, structured on four factors: remuneration and promotion; management and 
interpersonal relationships; organisation and communication; general satisfaction. The Cronbach-Alpha coefficient is of 
.87 for the entire questionnaire. The subjects who score higher in this questionnaire are content with their professional 
activity, and consider that it grants them a certain level of comfort, but also the possibility for personal development, 
acknowledgement of their professional merits, and for working in a pleasant environment. 
2.4. Procedure 
The research has targeted following variables: 
x seniority in education;  
x motivation for a teaching career;  
x job satisfaction. 
The main statistical operations performed were: frequency analysis for the illustration of the composition of the 
subjects lot; analysis of normality of the distribution of the two dependent variables, motivation and job satisfaction 
(Kolmogorov-Smirnov test); the t-test for independent samples for comparing the means of the motivation and job 
satisfaction variables depending on the variable seniority in education; One-way ANOVA; Pearson correlation 
coefficient. 
2.5. Results 
H1. Firstly, we have started from the assumption that the subjects’ motivation depends on their seniority. In order to 
check the validity of this hypothesis, we analysed the condition of normality of the dependent variable (motivation) for 
each level of the independent variable (seniority in education). The results in the Kolmogorov-Smirnov test have 
revealed the fact that the distribution of the motivation variable do not differ significantly from a normal distribution 
(z=1.34; p > .05). Also, the Levene test of homogeneity of variants has showed that Levene F (1.148) = .97; p = .32 (p > 
.05). This result allowed us to apply the One-way ANOVA technique, whose results have indicated that F (1.148) = 
31.19, p = .00 (p< .05). The t-test for independent samples also indicates that  there are significant differences 
depending on seniority in education in what motivation for a teaching career is concerned, [t (148) = -5.58, p< .05], 
which validates our hypothesis. These results are presented in the table and diagram below. 
 
Table 1. Results of the t-test for comparing the means for the motivation for teaching career variable  
depending on the seniority in education variable 
 
Variables n M SD T df p 
Motivation for  teaching profession    -5.58 148 .00 
Seniority in 
education 
until 15 years 85 6.01 .44    
more than 15 years  65 6.41 .41    
 
 
 
 
 
 
 
238   Valerica Anghelache /  Procedia - Social and Behavioral Sciences  180 ( 2015 )  235 – 240 
 Valerica ANGHELACHE / Procedia - Social and Behavioral Sciences 00 (2015) 000–000 
 
 
 
 
 
 
 
 
  
 
 
 
 
 
 
 
Fig.1. Comparative presentation of the means of motivation for a teaching career variable  
depending on the seniority in education variable 
 
 
 
H2. In order to check whether the level of job satisfaction for teachers depends on their seniority in education, we 
have followed the same stages as in the case of the first hypothesis. Therefore, the results of the Kolmogorov-Smirnov 
test have revealed the fact that the job satisfaction variable is normally distributed (z = 1.24, p > .05). Likewise, the 
results in the Levine test of homogeneity of the variants have showed that Levene F (1.148) = .13; p = .71 (p > .05). 
After applying the One-way ANOVA technique, the results have indicated that F (1.148) = 3.45, p = .04 (p< .05). Also, 
the t-test for independent samples indicates that there are significant differences depending on the seniority in education 
in what job satisfaction is concerned [t (148) = 1.85, p< .05], which validates our hypothesis. The results are also 
presented in the graph below. 
 
 
   
 
 
 
 
 
 
 
 
 
 
 
 
 
Fig.2. Comparative presentation of job satisfaction  variable, depending on the seniority in education variable 
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H3. In order to check the validity of this hypothesis, we have calculated the r Pearson correlation coefficient. 
However, the results do not indicate any statistically significant correlation between the variables motivation and job 
satisfaction r (148) = .11, p = .17 (p> .01). Therefore, there is no clear relation between motivation and job satisfaction, 
which invalidates our hypothesis. 
3. Discussions and conclusions  
The present research has attempted to analyse the relation between motivation for a teaching career and job 
satisfaction in the case of teachers, in relation to their seniority in education. We believe that a few discussions are 
necessary following the results provided by the tests: 
a)  In what the relation between the subjects’ motivation and their seniority is concerned, the results obtained show 
that there are significant differences between the subject with seniority up to 15 years and those with seniority over 15 
years. Thus, the former have a significantly lower motivational level than the latter. If one considers that the subjects 
with seniority up to 15 years are aged around 40, then our results confirm previous studies (Anghelache, 2014) and 
Day’s research (2006), which maintains that the motivation is low at the beginning of the teaching career and increases 
with the aging of the subject.  
b) Analysing the relation between job satisfaction and seniority in education, the results indicate that there are 
significant differences between subjects with up to 15 seniority and subjects with more than 15 years seniority. These 
results match those obtained by Clark (1996), who maintains that the level of job satisfaction is higher for subjects up to 
40 years or age, but tends to decrease after this age. The results may be explained if one thinks that these studies 
emphasise the role of rewards, of financial aspects in reaching job satisfaction. It is well-known that the teaching career 
has encountered a decrease in status in Romania, caused, inter alia, by the poor remuneration of teachers. 
c) in what concerns the relation between motivation and job satisfaction, the results do not indicate a statistically 
significant correlation, which renders them somehow paradoxical. Although motivation increases with the seniority in 
education, job satisfaction tends to go down. This aspect makes us find answers to questions like: what motivates 
teachers in their work? What is the explanation of the fact that they are motivated, yet they do not obtain matching job 
satisfaction? Our previous studies (Anghelache, V. 2014) have proven that job satisfaction is significantly correlated 
with the remuneration factor. Starting from this, we can argue that motivation is triggered by internal reasons (such is 
the need to contribute in the formation of individuals, etc.), whereas job satisfaction is influenced by extrinsic factors 
(such as wage, social recognition of work, etc.). 
The results obtained, supported by numerous studies in the field, may represent a good barometer for the degree to 
which a teaching career is attractive or not, and may prove interesting for the decision-makers in the field. The quality 
of the didactic act depends, at the same time, on the teacher’s skills and on the degree to which they feel the level of 
social valorisation of their profession. 
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